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This  project  examined  three aspects of  the Altemative  Junior  High  School  program  at
Plymouth  Christian  Youth  Center  (PCYC),  a social  service  agency  in  North
Minneapolis.  One aspect was this  program's  ability  to retain  students  at risk  of
dropping-out  of  the educational  system. A second was to examine  whether  the program
increased  the academic  performance  and attendance  rates of  these students. Finally,
aspects of  the program  that  students  described  as helpful  are  reported,  as well  as those
that  they described  as needing  improvement.  The study  compared  the academic
performance  and attendance  rates of  the students  in  their  last semester  of  public  school
to their  academic  performance  and attendance  rates in  the first  semester  of  school  at
PCYC. This  data was collected  from  a sample  of  eight  students  of  the 24 enrolled  in  the
program  at PCYC.  It  indicated  that  the program  at PCYC  increased  academic
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This  chapter  has four  sections.  In  the  introduction,  a description  of  the  relevance  of
this  study  and  its  rationale  are briefly  presented,  a history  of  alternative  education  in  the
United  States  is provided,  the  community  context  ofNortheapolis  is described,  and
Plymouth  Christian  Youth  Center's  programming  response  of  an alternative  junior  high
school  is detailed.  Finally,  a brief  overview  of  following  chapters  is presented.
Relevance  and  Rationale
This  research  evaluates  the  outcomes  of  students  enrolled  in an alternative  junior  high
school  program  in North  Minneapolis  provided  by  the  social  service  agency  Plymouth
Christian  Youth  Center  (PCYC  or  PYC).  The  school  is in its  first  year  of  operation  and
no evaluation  mechanism  was  in place  prior  to  this  study.  Outcome  measures  included
student attendance  and academic  test  score  changes  since  being  enrolled  in the  program,
and student attitude  toward  school  and learning  since  leaving  public  school.
Additionally,  students  were  interviewed  to determine  which  program  components  they
found to be helpful  or  a hindrance  to  their  learning  experience  at PCYC.
History  of  Alternative  Education
Since the 1960's, alternative schools have  been  a fixture  in  the  American  educational
system. Most of  these schools developed in  the 1970's  and enrolled  under  200  students
per school (Franklin, 1992). By the 1980's,  over  80%  of  the  larger  school  districts  in this
country had an alternative  school  system  (Fr  1992).
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Alternative  schools  came  in three  types. One  type  was  the  nonpublic  school  such  as a
parochial  or  military  school  (Franklin,  1992).  Another  type  was  schools  in  the  category
of  upper-socioeconomic  preparatory  institutions  (Franklin,  1992).  Finally,  the  third  type
of  school  was  the  compensatory  school  (Fr  1992).  Minneapohs  was  no different
from  the  rest  of  the  country  iri  that  all three  types  of  alternative  schools  were
represented.  However,  most  of  these  schools  were  "compensatory"  in nature,  meaning
that  they  serve  students  that  do not  function  well  in a traditional  setting;  students  who
were  high  school  drop-outs  or  potential  drop-outs  (Fr  1992).
Alternative  schools  represent  two  movements  in education.  One  movement  is away
from  bureaucratization  and impersonahty  found  in  the  traditional  public  school  system
(Franklin,  1992).  The  other  movement  is to reform  education  to make  school  more
relevant  and  successful  for  all students,  especially  students  "at-risk"  of  not  acquiring  the
knowledge,  skills  and attitudes  needed  to  become  productive  adults  (Dupper,  1992).
Because  modern  institutional  schools  developed  with  the  cultural  assumptions  that  the
norm  is a white,  middle  class, nucl
children  in solo  parent  families
family,  many  poor  children,  children  of  color,  and
to  this  "at-risk"  group  (Rife,  Brown,  1990).
School  Context  in  North  Minneapolis
While these schools  have  been  around  since  the 1960's,  few  reviews  of  alternative
schools have been published in the social  work  or  education  literature.  Based  on an
assumption that these programs  work  to  prevent  school  drop  out  among  high  school
aged students, junior  high-schools  are now  starting  to  be offered.  In  North  Minneapohs,
there is a legitimate  need  to  try  different  ways  of  educating  children.  It  is estimated  that
as many as 30% of  youth ages 16 -19 residing  in North  Minneapohs  are school  drop  outs
(defined by the U.S. General Accounting  Office  as a person  neither  enrolled  in school
nor a high school graduate  (Fr  1992))  (District  Data  Book,  1993).
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Plymouth  Christian  Youth  Center's  Response
One  North  Minneapohs  social  service  agency,  Plymouth  Christian  Youth  Center  (or
PCYC  or  PYC),  has developed  a response  to truancy  in lower  grades,  high  school  drop
out  rates,  and the  resulting  issues  of  unemployment.  This  response  is an alternative
school  program  for  senior  and  junior  high  aged  students.
PCYC  is a private,  non-profit  organization(501c  voluntary  health  and  welfare)  located
in inner-city  North  Minneapohs  (Long,  1988).  It  is an affiliate  social  services  agency  of
the  Evangelical  Lutheran  Church  in America  (ELCA),  and  a participating  agency  of  the
United  Way  of  the  Minneapolis  area. PCYC  was  founded  in 1953  by  professors  and
students  from  Luther  Seminary  in St. Paul,  MN  out  of  genuine  concern  for  the  plight  of
youth  who  were  "homeless"  in  body  and spirit  (Long,  1988).  Today  PCYC  fulfills  its
mission  "to  help  children  and  youth  achieve  healthy  personal  growth  and  full
participation  as citizens  of  our  community  and world"  (PCYC  Strategic  Plan,  1990)
through  three  divisions:  Camping,  Social  Services,  and  Education.  Although  still
affiliated  with  the  ELCA,  Plymouth  Christian  Youth  Center's  social  service  and
educational  programs  in  Minneapolis  are not  religious  programs.  In  FY  1993-94,  PYC
served about 5,000  young  people  through  the  various  programs.
The Camping  division  provides  inner  city  and suburban  youth  the  opportunity  to
experience the challenges of  outdoor  living.  Research  has shown  that  outdoor
experiential  learning promotes  the  growth  of  teamwork,  relationship  building  and self
confidence  in ways  that cannot  be equaled  in such  a short  period  of  time  (Scott,  1991).
Via camping and canoeing  in the boundary  waters,  the  camping  division  strives  to help
youth  develop a "success identity".  In 1992-93,  1180  children  took  advantage  of  the
camping opportunities  at Wilderness  Canoe  Base. Of  that  number,  366  were  identified
as "at-risk"  youth, and 319 campers  received  full  camperships  so that  they  could  attend.
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The  Social  Services  division  of  PYC  runs  many  different  programs  to include  summer
friends  and afterschool  recreation  programs,  firiendship  groups,  the  youth  collaboration
project  and the  rocking  readers  pogram.  Summer  friends  and the  afterschool  recreation
programs  are a response  to a need  of  children  to have  the  opportunity  to play,  make
friends  and  have  fun  in the  company  of  healthy  adult  role  models  in a safe environment.
Because  of  the  poverty  noted  earlier,  as well  as family  problems  and unsafe
neighborhoods,  many  of  these  children  would  not  have  other  options.  In 1993-94  a total
of  876 children  were  served  in this  area.
The  Social  Services  division  also conducts  firiendship  groups  in  the  North  Minneapolis
public  schools.  Friendship  groups  provide  a group  counseling  service  to  children  age 6
to 14  who  are identified  by  their  classroom  teachers  as having  difficulties  in  school.
Friendship  groups  help  children  learn  and practice  self-management  behaviors,
relationship-buildmg  and successful  group  membership.  Duig  1993-94,  856  children
were  served  weekly  in 106  groups  at 35 schools.  Attesting  to  the  need  for  this  program
is the fact that there  were  an additional  391 children  referred  to group  that  could  not  be
served due  to lack  of  staff. Although  PYC  has 9 staff  in  Friendship  groups  and 87 co-
leaders from other community  agencies,  colleges,  and the  public  schools,  PYC  can not
keep up with  the  growing  requests  for  service.
The Youth  Collaboration  project  began  in 1990  as an outreach  program  for  North
Minneapolis  teen mothers  who  are not  in school  or  not  involved  in a vocational  program.
As noted above in the State  of  the  City  1993  numbers,  many  young  women  in this  area
are teen moms who are not  in school.  The  pary  goal  of  YCP  (Youth  Collaboration
Project)  is to empower  "unconnected"  young  pregnant  women  and  teen  mothers  to
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whether  they  return  to  it or  finish  their  graduation  requirements  in the  PYC  alternative
school.  PYC  alternative  school  differs  from  the  public  high  schools  in  these  ways:
1. smaller  classes;  l-10  faculty/teacher  to student  ratio
2. individualized  learning  with  social  goals  seen as important
3. students  have  already  been  unsuccessful  in their  public  school.
This  year  PCYC  also started  a junior  high  school  program  that  serves  twenty-four  youth.
PYC  can be responsive  to  the  needs  of  these  students  as is evidenced  by  the  fact  that  in
1993-94,  83 percent  of  enrolled  students  had successful  outcomes,  including  thirty-one
students  who  earned  their  high  school  diplomas.
The  junior  high  is housed  in two  classrooms  in  the  basement  of  the  PCYC  Oliver
Avenue  building.  The  students  attend  classes  from  8:30  a.m.  until3:00  p.m. Their  day
begins  with  a 45 minute  academic  class. Breakfast  follows  this  class  and is from  9:15
a.m. until  9:30  a.m. After  breakfast,  the  students  are engaged  in four  45 minute  periods
of  academic instruction.  Lunch  is from  12:30  p.m.  until  1:00  p.m. The  final  period  of
the day runs from 1:00  p.m.  until3:00  p.m.,  and is an elective  course  such  as art,
community  volunteering  projects,  music  or  physical  education.
Courses are designed to be culturally  specific  and relevant  to  the  lives  and experiences
of  the students. Each class is one month long,  and students  earn  one  third  of  one  credit
for each class passed. At the end of  a three  month  period  a student  will  have  earned  a
full credit in math, science, English, health, history  and an elective if  they  have  completed
the course requirements for the  three  separate  classes  offered  in  this  three  month  period.
Each class is roughly equivalent  to a section  or  unit  of  a three  month  class  in public
school. In order to pass a class, students  must complete  all the  required  assignments
and may miss no more than three morning  class  periods  or  two  afternoon  class  periods.
Students that are more than five minutes  late  to class  on three  occasions  are given  tardy
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marks  which  translate  into  a missed  class  period.  Opportunities  are offered  to  make  up
school  work  which  was  missed;  however,  because  law  mandates  the  number  of  hours  a
child  under  16 years  of  age must  be in  the  classroom,  the  attendance  policy  is not
flexible.
This  school  is staffed  by  two  academic  teachers,  one  who  holds  a Bachelor's  degree  in
mathematics,  the  other  a Bachelor's  degree  in Journalism.  Neither  are traditionally
educated  nor  licensed  educators.  A  support  person  (who  is a PCYC  high  school
graduate)  is also  part  of  the  staff  team  teaching  life  skills  building  and choice  making
classes  as well  as assisting  the  acedemic  teachers  in other  couses.  Finally,  a youth  worker
with  a Bachelor's  degree  in human  services  rounds  out  the  staff  team  by  teaching  teen
iSSues courses  that  resemble  social  group  work  in addition  to completing  intake
interviews  and providing  families  and students  with  support  and  community  linkages.
The director  of  the  program  holds  an MSW,  and is a licensed  school  social  worker.  The
staff  is culturally  diverse.  There  are two  reasons  for  the  somewhat  unconventional
choices in instructors. One  reason  is that  the  agency  is only  able  to  provide  teachers  and
staff  80 percent of  what  they  could  eann in  the  public  school  system.  Thus,  many
licensed educational  professionals  choose  not  to  teach  in alternative  schools.  A  second
reason is a philosophy  that there  is a teacher  in us all, and that  since  conventional
methods and styles have not  appeared  to  worked  for  these  adolescents,  perhaps
unconventional  methods  and styles  will.
There currently  is no evaluation  mechanism  in place  to  determine  the  effectiveness  of
this program/approach.  This research  evaluates  the  Junior  High  program  at PCYC  (after
it's first six months of  operation)  to see if it is accomplishing  what  it has set out  to
accomplish. Once a child is 16 years  old,  they  legally  can decide  not  to  be in school.
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they  are small,  supportive  in environment,  offer  many  choices  and  individual
programmnng,  and a more  democratic  structure  (Franklin,  1992;  Franklin,  Streeter,
1991;  Ruby,  Law,  1987;   Hoffinan,  Hunter,  1984;  Driscoll,  Mandell,  Schneider,
1985;  Whalen,  Rutter,  Fernandez,  1988).  Many  successfiil  programs  have  broad  family
and community  support,  well  defined  standards  and rules,  targeted  services,
accountabihty  and constant  evaluation  (Franklin,  1992;  Crriffin,  Hoffinan,  Hunter,  1984;
Driscoll,  Mandell,  Schneider,  1985;  Marged,  1984).
Many  programs  also offer  specific  learning  opportunities  that  are different  from  the
traditional  public school  setting.  Some  alternative  programs  offer  a vocational  training
component,  a counseling component,  and out  of  classroom  learning  opportunities  (Ruby,
Law, 1987; Franklin,  1992). Additionally,  by  maintaining  a low  teacher  to student  ratio,
these programs  are able to  offer  personalized  attention  that  meets  the  individualized
needs of  students (Ruby,  Law,  1987;  Driscoll,  Mandell,  Schneider,  1985;  Franklin,
1992; Whalen, Rutter,  Fernandez,  1988).  An  emphasis  is placed  on  the  "immediate"  and
the "practical"  in basic skill instruction,  and rewards  are given  for  student  achievement
(Ruby,  Law,  1987).
Knowing  what the life situation  of  many  dropouts  is and knowing  what  many
alternative  schools look  like,  the  question  is does  it all fit? Do  these  alternative  programs
work? There is little  in the literature  by  way  of  evaluative  research.  Much  of  the
literature  contains anecdotal  evidence  supporting  the  success  of  these  programs.
Existing  Program  Evaluations
One research study (Franklin,  1992)  presents  findings  after  evaluating  an alternative
high school. For this study, a quasi-expenmental  design  in which  Ill  middle  class  high
school students, with  a mean age of  17 and a mean  grade  in school  of  ninth,  in an
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alternative  school  were  evaluated  by  many  different  scales. Using  a pretest-post  test
design,  the  researchers  assessed  family  life,  attitude  toward  school,  levels  of  fear  and
amciety  and the  academic  performance  of  these  students  (Franklin,  1992).  What  they
found  was  that  the  results  were  statistically  significant  that  the  program  had  affected
change  in the  lives  of  these  students.  After  learning  in the  alternative  environment  for
one  year,  these  students  were  more  positive  toward  school  and home  life,  had lower
levels  of  fear  and am6ety,  and were  academically  progressing  by  earning  credit  toward  a
high  school  diploma  or  a GED  (graduate  equivilancy  degree),  and scoring  better  on  tests
(Franklin,  1992).  Seventy-three  percent  of  the  students  in  this  program  experienced  one
or  more  of  these  positive  outcomes.
Another  study  (Marged,  1990)  was  conducted  in a middle  school  that  served  upper
to middle  class  students.  A  sample  of  18 seventh  graders  and 18 eighth  graders  was
examined  (Marged,  1990).  These  students  were  predominately  white  (75%)  and Latino
(18%),  and this  school  program  was  implemented  within  the  existing  local  junior  high
school (Marged, 1990).  Outcome  measures  included  changes  in student  attendance,
academic achievement, and motivation  and self-esteem  as related  to school  (Marged,
1990). This study found that students  enrolled  in  this  school  did attend  the  program
more regularly,  showed improvement  in grades  earned,  and demonstrated  a significant
increase in motivation  to attend and participate  in school  (Marged,  1990).  Additionally,
students reported  feeling more confident  with  regard  to  their  ability  to  perform  in school
(Marged,  1990).
A third  study (Whalen, Rutter,  Fernandez, 1988) provided  comprehensive
information about Minneapohs  alternative  schools. Plymouth  Christian  Youth  Center  is
mentioned specifically,  and it is noted that the most distincitive  quality  to  the  PCYC
program is the richness of  the student to teacher relationship  (Whalen,  Rutter,
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class,  race  and academic  ability  (Griffin,  Hoffinan,  Hunter,  1984).  Of  the  variables
examined,  only  age, absenteeism  and math  achievement  had  a probability  level  below.05.
The  relationship  for  math  was  positive  and  negative  for  absenteeism  (Griffin,  Hoffinan,
Hunter,  1984).  A  regression  model  accounted  for  25 percent  of  the  variance  in student
outcomes  (Griffin,  Hoffinan,  Hunter,  1984).
As  this  literature  review  reveals,  few  program  evaluations  have  been  conducted,
and most  of  them  have  studied  only  white,  middle  class  students.  The  literature  does,
however,  offer  many  suggestions  as to  what  makes  a quality  and successful  alternative
school.
Recommended  Characteristics  of  Alternative  Schools
Although  most  of  the  recommended  characteristics  found  in  the  literature  echo  how
most of  the programs  are already  structured  (see "Characteristics  of  Alternative  Schools"
above), there are two  recommended  components  worth  discussing  separately.
Many  times it is cited that  current  alternative  schools  start  with  children  too  late  in
their  lives ( Rife, Browne,  1990;  Dupper,  1992;  Wells,  1989;  Ruby,  Law,  1987).  As  a
student's decision to  drop  out  of  high  school  is the  end result  of  a series  of  negative
school experiences  like academic  failure,  being  held  back  a grade,  and  frequent
suspensions that begin before the ninth  grade,  it is imperative  that  potential  dropouts  be
identified  before or during junior  high  school  so that  educational  conditions  can  be
changed for  that individual  before  it is too  late  (Wells,  1989;  Rife,  Browne,  1990;
Dupper,  1992;  Ruby,  Law,  1987).
The other characteristic  that is significant  to  the  discussion  of  PCYC's  school
concerns a racially  and culturally  inclusive system  and curriculum.  For  African  American
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citizens,  education  has become  an instrument  for  blocking  rather  than  facilitating  upward
mobility  (Levine,  1984).  In  some  literature,  it is contended  that  the  issue  is not
dropouts,  but  rather  a monocultural  educational  design  for  a multicultural  school
population  (Levine,  1984;  Kunisawa,  1988).  Racism  interferes  with  the  normal
development  of  the  children  who  experience  it, and few  schools  use texts  that  accurately
describe  the  history  of  racial  relations  in this  country  adding  to  the  further  alienation  of
students  of  color  (Comer,  1989).  In  order  for  an alternative  school  to  be successful  for
children  of  color  or  children  that  are poor,  the  school  needs  to be willing  to
accommodate  the  personal,  cultural  and economic  needs  of  the  students  (Kunisawa,
1988;  Eddowes,  Hranitz,  1989;  Ruby,  Law,  1987).
Theoretical  Framework
Theoretically,  these  programs  (PCYC  included)  are born  of  an eclectic  combination
of various  theories: the  individual  education  model,  developmental  theory,  systems
theory  and behavioral  modification  theory.  Components  of  these  ideas  are often
incorporated  into  alternative  school  philosophy,  policy  and practice.
Individual  education  is an application  of  Alfred  Alder's  Individual  Psychology
(Corsini,  1977) and was born as a concept  in the mid-1970's.  Theoretically,  this  concept
is based in the assumptions that healthy,  psychologically  normal  people  have  an interest
in and a concern for other people. In other words  they  possess  a concept  of  "social
interest" (Corsini,  1977). Additionally,  the failures  in the  lives  of  children  are the
functions of discouragement  which  in tum  leads  to a stunting  of  potential  for  social
interest (Corsini, 1977). As a result, the individual  educational  model  contends  that
traditional educational systems set youth  up for  failure,  and  that  there  is a better  way  to
structure  schools  (Corsini,  1977).
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The  basic  philosophy  of  individual  education  states  that  the  ultimate  purpose  of  a
school  is to develop  all of  the  potential  dimensions  of  a child,  both  individual  and social
(Corsini,  1977).  In  this  context  the  four  goals  of  the  individual  educational  model  are:
1. Responsibility  - achieved  by  giving  children  real  decision  making  powers
relative  to  their  education.
2. Respect  - attained  by  treating  each  child  with  respect  and by  demanding  it
for  others.
3. Resourcefulness  - by  giving  children  opportunities  to explore  their  potential
in diverse  manners.
4. Responsiveness  - created  by  an environment  characterized  by  trust,  fairness,
consideration  and love  (Corsii,  1977).
These  goals  are obtained  by  creating  a school  structure  that  promotes  these  ideas.
Faculty  - student  relationships  are horizontal,  one  third  of  school  time  is spent  in
socialization,  each  child  has an individual  "counselor"  that  they  see daily  in advisory
period,  and  faculty  have  full  academic  freedom  (Corsini,  1977).  Rules  are kept  to a
minimum,  but  the  few  that  exist  are stigently  enforced.  The  school  is very  flexible;
students  can  come  and go as they  please  (Corsini,  1977).  Units  of  a subject  area  are
taught, and students  move  out  of  a unit  when  they  have  learned  the  material  as measured
by a test(Corsini,  1977).  Once  the  required  number  of  units  had  been  passed,  a student
graduates out  of  that  grade  or  level  (Corsini,  1977).  In  this  manner,  children  progress  at
their own pace based on their  interests  (Corsini,  1977).  Many  alternative  schools
incorporate  some of  these structural  ideas  and philosophical  orientations.
Developmental  theory  is incorporated  also in the  theoretical  framework  of  many  of
these programs. Organismic  theorists,  such  as Piaget  and Werner,  view  human  beings  as
evolved to develop in certain ways, but concentrate  on  the  interaction  of  the  person  in
environment (Hall, Lamb, Perlmutter, 1986; Phillips,  1981;  Germain,  1991).  The  active
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organism  (human)  constructs  an understanding  of  the  world  in a developmental
progression  through  cognitive  structures  (Hall,  Lamb,  Perlmutter,  1986;  Germain,  1991;
Phillips,  1981).  There  are, therefore,  environmental  conditions  which  can  enable  or
impede  this  developmental  course  such  as racism,  poor  nutrition  or  lack  of  a stimulating
environment  (Hall,  Lamb,  Perlmutter,  1986;  Phillips,  1981,  Comer,  1989).
Systems  theory  bases  its foundation  in an ecological  perspective  in  which  a holistic
view  of  human beings and environments  as a unit is key (Germain, 1991  Compton,
Galaway,  1989).  Systems  theory  incorporates  some  of  the  notions  in developmental
theory.  In  this  model,  the  attention  is shifted  away  from  cause  and effect  relationships
between  paired  variables,  to  the  relationship  between  the  variables  as an integrated  whole
(Germain,  1991;  Compton,  Galaway,  1989).
Finally,  there  are elements  of  behavioral  modification  theory  intrinsic  in the
theoretical  firamework  for  viewing  alternative  education.  In  behavior  modification
theories  (described  by Skinner,  Bijou,  and Baer)  classical  conditioning  is instrumental  to
learning  (Hall,  Latnb,  Perlmutter,  1986;  Gleitman,  1986).  Once  a person  has been
conditioned  by  associating  one stimulus  with  another,  that  connection  can  be
strengthened  or changed  as a result  of  rewards  or  punishments.  In  other  words,  it is
reinforced  (Hall,  Lamb,  Perlmutter,  1986;  Gleitman,  1986).  Counter  conditioning  is an
attempt  to  reduce  the  effect  of  or  combat  the  original  conditioned  response  (Hall,  Lamb,
Perlmutter,  1986;  Gleitman,  1986).
The  combination  of  these  four  theories  provides  the  basis  of  the  theoretical
framework  used by the PCYC  program. Staff  and management  at PCYC  are very  much
aware that the children  in the  program  live  in family  and societal  systems  that  are
stressed and often hostile. Within  that  context,  the "socialization"  aspects  of  the
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program  resemble  group  work  on one  level,  but  empowerment  and community  service
on another.  The  group  work  is in keeping  with  attempts  to empower  the  individual;  the
community  service  component  attempts  to teach children to effect change in their
environments.  The  "person  in environment"  fit  is very  important  (Germain,  1991). The
children  enrolled  in PCYC's  school  are chronically  truant,  and many  are "emotionally
delayed"  because  of  their  life  situations  (Comer,  1989).  As  a result,  behavior
modification  techniques  are employed  to encourage  attendance.  These  programs  include
rewards  for  perfect  attendance,  rewards  for  success  in the  classroom,  and  rewards  for
personal  growth.  The  programs  use positive  reinforcement  techniques  because  negative
reinforcement  is generally  seen to be inappropriate  with  children  who  already  know  a lot
about  being  negatively  reinforced.
Summary
A  review  of  the  current  literature  concerning  alternative  education  shows  that  the
characteristics  of  drop-outs,  and  the  characteristics  of  the  alternative  schools  that  serve
them  should  be compatible  in that  these  schools  try  to provide  the  students  with  what
theydonotgetinthetraditionalpublicschoolarena.  However,whiletherearemany
suggestions  of  what  successful  schools  should  and do look  like,  very  few  program
evaluations have been conducted to vex  more than the "face validity" of  these claims
of success. An  eclectic  theoretical  framework  in which  to evaluate  these  programs  can
be developed from  combining  literature  about  the  individual  educational  model,
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3. If  PCYC is able to do those things in a manner that fosters self-esteem related
to educational  goals,  then we  should  see a reduction  in the  incidence  of  truancy  and an
increase  in academic  performance  and self-esteem  (Kettner,  Moroney,  Martin,  1990).
As  Kettner,  Moroney  and  Martin  (1990)  state:  "One  can easily  take  the  above  and
translate  the  terms  into  a more  traditional  research  framework  (this  is basically  what  one
does  when  concerned  with  program  evaluation  - the  hypothesis-testing  function)."
Research  Question
Out  of  this  hypothesis,  two  questions  naturally  developed.  As  no evaluation
mechanism  was  yet  in place,  this  research  would  evaluate  the  Junior  High  program  at
PCYC to see if it was  accomplishing  after  it's  first  six  months  of  implementation  what  it
had set out  to accomplish.  The  research  sought  to answer  two  sets of  questions:
1. Does  PCYC's  alternative  junior  high  school  program  affect  acadetnic
performance  (credits  earned,  attitude  toward  school,  attendance),  arid  self-esteem  related
to educational  goals,  for  junior  high  aged  youth  at risk  of  dropping  out  of  school  upon
the arrival of  their  16th  birthdays?  (Once  a child  is 16, they  legally  can  decided  not  to  be
in school; until that time  the  state  requires  youth  to  be in school.)
2. Does  this  program  enable  youth  to stay  in school?  And  if  it does,  what
components of  this program  (it's  structure,  methods,  etc.)  enable  these  students  to stay  in
school? How are these components  different  from  those  in  the  traditional  public  school?
Definition  of  Terms
To answer these questions, terms  need  definition  that  are consistent  and measurable.
The two major concepts  to be considered  are "self-esteem"  and "academic  success".
Since it is widely believed that  children  who  are failing  in the  traditional  school  setting
have a more unfavorable attitude  toward  school  and themselves,  self-esteem  is being
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of  the current  school  year  at PCYC  to see if  there  was a change  from  previous  patterns.
Students  were  also asked  to take the placement  exams  that  they  took  upon  entering  the
program  at PCYC  to see if  their  scores had changed  (see Appendices  D and E). Finally,
questions  asked  during  the individual  interview  were  targeted  to ascertain  what  aspects
of  the program  stnicture  and design  help  students  to remain  in school  and earn credit.
Research  Design
Popuiation
In order  to answer  the research  questions  a research  design  that  included  the use of
qualitative  and quantitative  data was employed.  This  research  design  is known  as the
one-group  pretest-posttest  design  (Rubbin,  Babbie,  1993).  In other  words,  data from
before  the intervention  is compared  to data after  the intervention  to see if  there  is any
observable  change  (Rubbin,  Babbie,  1993).
The  study  population  (see tables  3.1 and 3.2) consisted  of  24 youth  aged 14 to 16
who  are currently  enrolled  in the Junior  High  program  at PCYC.
Table  3.1
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this  sample  receive  free  or reduced  school  lunches,  which  equates  to an annual  family
income  of less than  $15,000  anually  for  a family  of  four  (see Tables  3.3 and 3.4 for
demographics  of  this  sample).  The  average  age of  the students  was 13.75  years.
Table  3.3
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In order to obtain the required informatior4  three data collection instruments were
used. One  instrument  (See  Appendix  C) was  a data  collection  form  to record
information  from  the  school  file. Tis  included  demographic  and academic  data  (credits
and  grades  earned)  and attendance  rates  from  the  last  three  months  of  public  school  in
the  previous  year  and the  same data  from  the  first  three  months  of  the  current  school
year  at PCYC.
The  second  instrument  (See  Appendix  B)  was  the  interview  guide,  developed  by  the
researcher,  which  asked  questions  about  how  students  perceived  the  change  (or  lack
thereof)  in  their  academic  performance  and attendance  behavior,  as well  as questions
related  to  what  elements  of  the  PCYC  progrann  they  found  to  be helpful  or  needed  to  be
enhanced  to further  their  success. This  instrument  also asked  detailed  questions  about
how  the  program  may  have  changed  a student's  attitude  toward  school,  and  their
perceived  future  as high  school  graduates,  college  graduates  or  vocational  school
graduates.  This  interview  guide  was  pre-tested  once  by  the  junior  high  school  staff,
however,  it is not  a normalized  or  standardized  tool.
The  third  instrument  (See  Appendices  D and E)  used  the  academic  placement  test.
These  tests  are that  are currently  used  by  the  PCYC  junior  igh  program  to assess where
students  are academically  before  they  enter  the  program.  The  test  consists  of  two
components,  namely  a reading  comprehension  section  and a mathematics  problem
solving section.  This  test  was  administered  at least  three  months  after  a student's
admission to  the  program  to see if  there  had  been  any  change  in scores.  Again,  this
instrument  is not  a standardized  or  normalized  tool.  The  mathematics  test  was
developed by the PCYC junion  high  school  math  teacher,  and  the  reading  comprehension
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names  on  data  collection  forms,  and only  the  researcher  had access  to the collected  data
in its  raw  form.  Only  the  researcher  had a key  to  the  locked  file  cabinet,  and only the
researcher  knew  the  password  to  the  computer  where  data  was  saved. Finally, data
presented  in the  findings  section  are reported  in  percentages  rather  than number of
students.  The  sample  size was  so small,  and with  only  one  male  participating  in the
study,  it was  determined  that  individual  responses  could  be easily  attributed  to certain
individuals  if  reported  as "x"  number  of  students  said "a".  However,  data reported  as "x"
percent  of  students  said "a"  was  determined  to  be less identifying.
Measures
Four  types  of  information  were  measured  in this  study.  One  measure  was  the  change
in academic  performance  from  before  the  intervention,  compared  to  after  the  intervention
(PCYC's  junior  high  school  program).  A  second  measure  was  the  change  in attendance
rates  from  before  the  intervention,  compared  to  after  the  intervention.  The  third  measure
was  the  change  in attitude  toward  school  in general,  and  attitude  toward  self  as a learner
from  before  the  intervention,  compared  to three  months  after  it. A  fourth  measure  was
the  change  in credits/grades  earned  from  before  the  intervention  compared  to  after  three
months. Finally,  the  fifth  measure  was  to  find  patterns  of  commonalty  among  interview
responses  as to why  the  above  changes  took  place  (e.g.  what  structural  components  of
the  program  helped  to create  change?).  The  questions  that  naturally  followed  were:  are
these changes important?  Are  they  significant?  Were  they  caused  by  the  intervention?
DataAnalysis
To answer these questions,  the  data  was  analyzed  in several  ways.  The  percentage  of
students that showed a change  in testing  scores  and a change  in attendance  rates  was





















































































































































































































Once  terms  were  defined,  a research  strategy  was  developed  to collect  the  data  to
answer  these  questions.  From  a population  of  24  junior  high school  students  at PCYC,
a sample  of  eight  students  was  selected.  Tis  sample  of  students  was  asked to retake
pre-admissions  math  and  reading  comprehension  tests,  and to participate  in a one  half
hour  interview  asking  questions  about  their  current  and past  school  attendance  and
learning  behavior,  and about  what  components  of  PCYC's  program  are helpful  or  not  to
them.  Finally,  school  records  were  viewed  to compare  attendance  rates  and grades  and
credits  earned  from  last  year  in public  school  to this  year  at PCYC's  school.
This  data  was  then  subjected  to  two  statistical  tests,  namely  the  Wilcoxon  Rank  Sign
test,  and the  T-test,  and  analysis  of  the  qualitative  data  was  conducted.  This  analysis
was  completed  to determine  what  was  found,  and if  it was  important.  The  relevance  of
this  statistical  analysis  may  be limited  as the  sample  size is small. However,  because  non-
parametric  tests  like  the  Wilcoxon  are designed  for  small  samples,  this  test  was  deemed
appropriate  and informational.  Although  the  T-test  is a parametric  test  (and  therefore
less applicable  to  tis  small  sample),  it's  use in conjunction  with  an non-parametric  test
may  be informative.  Chapter  Four  discusses  these  findings.
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CHAPTER  IV
PRESENTATION  OF  FINDINGS
Overview
This  chapter  is presented  in  five  sections  reporting  the  data  collected  concerning
academic  performance,  attendance  rates,  attitude  and self-esteem,  credits and grades
earned,  and program  specifics  that  were  found  to  be helpful  or  not  helpful.  Tms data is
presented  wath respect  to  the  measures  outlined  in Chapter  m.
Academic  Performance
Academic  performance  was  measured  by readmiistenng  the  mathematics  and
reading  comprehension  exams  students  took  prior  to enteig  the  program;  the
researcher  was  looking  for  changes  in  math  and reading  scores.  Seven  of  the  eight
students  in  this  study  were  retested  (N=7).
Of  the  students  who  retook  the  mathematics  test,  86 percent  showed  an improvement
in scores  from  the  first  time  the  test  was  taken,  and 14  percent  neither  increased  nor
decreased  in score. Table  4.1 shows  the  descriptive  statistics  with  respect  to  the  math
retest  scores.
Table  4.1

















The  pretest/posttest  scores  were  subjected  to  a paired  samples  T-test  to determine  if
the  change  in scores  was  significant.  Table  4.2  summarizes  these  findings.
Table  4.2
Paired  Samples  T-test  on  Pretest  vs. Posttest  (N=7)
Mean  difference  =  -17.14
SD Difference  = 13.87
T =  -3.27  DF  =  6 Probability  =.017
The  change  in math  scores  from  the  initial  test  compared  to  the  retest  were  found  to  be
significant  (t =  -3.27,  df  =  6, p<  0.05).
Further,  the  Math  pretest/posttest  scores  were  subjected  to  the  Wilcoxon  Signed
Ranks Test  to  determine  ifthe  change  in test  score  results  could  be attributed  to  the
junior  high school  program.  Table  4.3 summarizes  the  results  of  this  test.
Table  4.3
Wilcoxon  Siped  Ranks  Test  Results:  Math


















The  junior  high  school  program  at PYC  significantly  improved  the  performance  of  the
students  in the  area of  mathematics  (z =  2.20,  p =.02).
The  same analyses  were  applied  to  the  reading  comprehension  tests. Of  the  students
that  retook  the  reading  comprehension  test,  71 percent  showed  an improvement  in
scores  from  the  first  time  the  test  was  taken,  and 29 percent  decreased  in score. Table
4.4  shows  the  descriptive  statisticS  with  respect  to  the  reading  retest  scores.
Table  4.4





Standard  Deviation 19.73 19.97
The pretest/posttest  scores  were  subjected  to a paired  samples  T-test  to determine  if
the  change  in scores  was  significant.  Table  4.5 summarizes  these  findings.
Table  4.5
Paired  Samples  T-test  on Pretest  vs. Posttest  (N=7)
Mean  difference  =  -16.00
SD Difference  =  19.84
T=-2.13 DF  =  6 Probability  =.077
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The  change  in reading  scores  from  the  initial  test  compared  to the  retest  were  found
to  not  be significant  (t =  -2.13,  df  =  6, p>  0.05).
Further,  the  Reading  pretest/posttest  scores  were  subjected  to  the  Wilcoxon  Signed
Ranks  Test  to determine  ifthe  change  in test  score  results  could  be attributed  to the
junior  high  school  program.  Table  4.6 summarizes  the  results  of  this  test.
Table  4.6
Wilcoxon  Signed  Rs  Test  Results:  Reading







z =  (sum  of  signed  ranked/square  root  (sum  of  squared  ranks)
Pretest  Posttest
Pretest  .00
Posttest  1.70  .00






The  program  at PYC  caused  the change  in test  scores  (z = 1.70,  p =.05),  however,
the changes  in the  scores  were  not  significant.
Attendance  Rates
Attendance rates  were  examined  in a way  similar  to  the  pretest/posttest  results  for
math and reading.  The  pre  intervention  (pre  PCYC)  attendance  rates  were  compared  to
the post intervention  (post  PCYC)  attendance  rates. All  eight  students  in the  study  had
pre and post  attendance  rates  evaluated.  All  students  showed  an improvement  in
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attendance  after  entering  the  program  at PCYC  compare  to last  year  at public  school.













The pretest/posttest  scores  were  subjected  to a paired  samples  T-test  to determine  if
the change in scores  was  significant.  Table  4.8 summarizes  these  findings.
Table  4.8
Paired  Samples  T-test  on  Attendance  Rates  (N=8)
Mean  difference  =  -14.13
SD Difference  =  9.03
T =  -4.42  DF  =  7 Probability  =.003
The change in attendance rates from  before enteffig  the program  compared  to  after
entering the program  were found  to be significant  (t =  -4.42,  df  =  7, p>  0.05).
Further, the attendance rates were subjected  to  the  Wilcoxon  Signed  Ranks  Test  to
determine if  the change in attendnace could be attributed  to  the  junior  high  school
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Attitude  and  Self  Esteem
Data  pertaining  to  attitude  toward  school  and self-esteem  with  regard  to  academic
goals  was  collected  using  the  qualitative  interview  guide.  All  of  the  seven  students
interviewed  reported  that  their  attitude  toward  school  had improved  since  being  enrolled
at PCYC.  When  asked  if  they  could  see themselves  graduating  from  high school, 86
percent  of  the  students  responded  "yes"  Additionally,  86 percent  of  the  students
envisioned  graduating  from  college  or  a teccal  college.  For  most  of  the  interviewees
(57  percent),  this  was  a change  in  feeling  about  graduating  from  high  school  and/or
college/technical  school  since  being  a student  at PCYC.  For  the  remaining  43 percent,
their  feeling  about  graduating  from  high  school  and/or  college/technical  school  was  the
same  as it was  prior  to entering  the  program.  One  student  commented  that  they  had
believed  that  graduating  from  high  school  was  an impossible  goal  before  coming  to  PYC,
but  now  knew  that  a high  school  diploma  was  within  reach.
Credits  and  Grades  Earned
Using  the  file  data  collection  form,  information  about  credits  earned  and courses
passed  was  gathered  from  the  last  semester  of  public  school  and the  first  semester  of
alternative  school  at PYC.  These  records  were  reviewed  and  compared  for  eight
students  (N  = 8). Prior  to entemg  the  PYC  program,  14 percent  of  the  students  in  this
sample were  passing  any  classes  or  earning  any  credit.  Eighty-six  percent  of  these
students did not  earn  any credit  or  pass any  classes. After  enrolling  at PCYC,  88 percent
of  the students  were  earning  credit  and passing  classes. Seventy-five  percent  of  the
students were  earning  credit  and passing  marks  in all of  their  classes  for  the  semester
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 =  -3.74
SD Difference
 =  2.95
T =  -3.59





Mean  difference  =  -3.94
SD difference  =  2.625
T =  -4.24 DF  =  7 Probability  =.004
The  change  in credits  earned  and classes  passed  from  before  enteig  the  program
compared  to after  entering  the  program  were  found  to  be significant  (t =  -3.59  and -4.24,
df  =  7, p<  0.05).
Further,  the  credits  earned  and classes  passed  were  subjected  to  the  Wilcoxon  Signed
Ranks  Test  to determine  if  the  change  in  these  rates  could  be attributed  to  the  junior  high
school  program.  Table  4.12  summarizes  the  results  of  this  test.
Table  4.12
Wilcoxon  Signed  Ranks  Test  Results:  Credits  Earned,  Classes  Passed
Counts  of  differences  (Row  variable  greater  than  column)
Credits  Earned
Pre  Post  Pre
PrePYC  0 1 0





z =  (sum  of  signed  ranked/square  root  (sum  of  squared  ranks)
CreditsEarned  ClassesPassed
Pre  Post  Pre  Post
PrePYC  O.00  0.00
PostPYC  2.21  0,00  2.23  0.00
Two  sided  probabilities  using  normal  approximation
Credits  Earned
Pre  Post
Pre  PYC  1.00






The  program  at PYC  caused  the  change  credits  earned  and classes  passed (z = 2.21
and 2.23,  p =.05).
The  quantitative  and qualitative  data  thus  presented  is external  in nature  and generally
not  generated  via  the  opinion  of  the  students,  or  with  regard to program  specifics. The
final  section  of  this  chapter  turns  its attention  to these  areas.
Program  Specifics
The  specifics  of  the  program  at PCYC  that  students  think  are helpful, and what the
students  would  change  are reported  in this  section.  This  information  was  obtained
through  interviews  conducted  with  individual  students.  Program  specifics  are separated
into six general areas to include: support, courses, transportatior4  childcare, safety, and
overall  impressions  and  recommendations.
Support
The  seven  students  (N  =  7) answered  questions  about  how  the  program  at PCYC
supports  their  learg.  In  the  past  (before  enrolling  at PCYC),  students  stated  that they
felt  unsupported  by  the  public  school.  None  of  the  students  reported  that  school  support
wasareasonthattheyattendedschoolinthepast.  Whenaskediftheteachersandstaff
at PCYC  were  more,  less, or  just  as supportive  of  their  learning  as in public  school,  86
percent  of  the  students  responded  that  they  felt  PCYC  teachers  and staff  supported  them
more  than  in public  school.  The  other  14 percent  of  students  felt  that  the  support  level
was  the  same at PCYC  as it was  in public  school.  Additionally,  11 percent  of  the
respondents  reported  that  the  support  they  recieve  at PCYC  was  a reason  that  they
attended  school  now.
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All  seven  students  felt  that  teacher  expectations  of  them  were  about  right  (e.g.  neither
too  high  not  too  low).  Finally,  most  students  (72%)  reported  that  making  new  friends  at
PCYC  was  as easy, or  easier,  than  making  friends  in the  public  school  system.  For  the
28 percent of  students that found makmB friends more difficult,  the reason reported for
the  increased  difficulty  had  to do with  frequent  student  transfers  into  or  out  of  the
program,  and  with  some  students  already  knowing  each other  before  entering  the
program.
Courses
Questions  related  to course  relevance,  cultural  specificity,  and density  were  also
asked of  the students.  The  teens  were  asked  whether  the  classes  they  took  last  year  in
public school and tis  year  at PCYC  were  pertinent  to  their  lives.  Forty-three  percent  of
the students reported that  what  they  learned  in public  school  was  somewhat  to  very
pertinent to their lives,  while  86 percent  of  the  students  felt  that  what  they  were  learning
at PCYC was  somewhat  to very  pertinent  to  their  lives. Most  students  (71%)  also  felt
that they were  learning  more  information  in PCYC's  program  than  they  did  in public
school.
Finally, these students were  asked  how  important  it was  to them  that  classes  be
culturally  specific. The majority  of  students  (71%)  felt  that  it was  somewhat  to  very
important  that classes be culturally  specific.  Twenty  courses  were  rated  as to  their
cultural specificity by the students in this  sample.  They  found  that  ten  of  the  classes
were specific enough; that six classes were not  specific  enough,  while  for  two  classes
there was no opinion about specificity and two  courses  received  a 50/50  split  in its  rating
(i.e. half  felt it was specific enough  and half  felt  it was  not).
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Summarv
The  data  shows  that  although  math  retest  scores  and reading  retest  scores  did
improve  overall,  only  the  change  in the  math  score  was  statistically  significant.  For  both
scores,  however,  the  change  was  attributed  to  the  program  as identified  by  the  Wilcoxon
signed  ranks  test. Attendance  rates  also  improved  significantly  and  were  attributed  to
the program.  Finally,  students  earned  more  credits  and passed  more  classes  at PCYC
than in public school.  The  change  in credits  eanned  and classes  passed  was  also
significant  and attributed  to  the  program.
Students were asked a number  of  questions  about  their  school.  Predominate  themes
showed that students preferred  the  smaller  class  size and supportive  environment,  found
their  courses to be relevant, culturally  specific  and  dense,  and that  child  care  was  not  an
issue. Safety was an issue,  and most  students  felt  more  safe at PCYC  than  in the  public
schools. Transportation  provided  by  PCYC  would  encourage  a number  of  students  to
attend school. Overall, students  were  pleased  with  their  school  and  made
recommendattons  to improve  the  school  such  as more  choice  in teachers,  classes  and
times. All  the interviewed  students said  that  they  would  recommend  their  school  to
other  people.
An abundance of  data was  collected and analyzed,  but  what  does  it all mean?  In
Chapter  five, a discussion will  ensue  to discern  the  relevance  to  the  research  questions






































































































































































































 for  both
 sets
 of  tests
 was
 attributed
 to  the
program.








































 It  stands
 to
 reason
 that  children
 who  are
 in school













 to  stay
 in  school?
 And
 if  it does,  what
components




 etc.)  enable  these
 students
 to




































 the  program.













 part  of
why  they
 are earning
 credit  and passing
 classes.
 Again,  children
 who  are
 attending
school
 have  a


















in the  sample  when  compared






 cite  many
 reasons
 why
 they  attend
 PCYC's
 school,
 but  didn't
attend  public  school.
















 at their  own
pace.
 As the majority
 of  the
 students
 enrolled




 of  color,
courses
 are designed
 to  be culturally
 specific,
 and the  students
 find




















 many  of  these
 students,
and at PCYC  they  are
 able  to























































































































































































































































































































 In  this
 sample,
 many









































 what  they  found































































































 was  not
 controlled.











 had  taken








 for  this
 study,
 answers




























 for  causal
 time-order,
 it does
 not  account
 for  factors
other  than  the
 independent
 variable
 that  may
 have
 caused







 A  final  limitation
 is that
 the  sample
 was  skewed
compared
 to  the  population.
 This  sample
 was  predominately
 female
 and













 there  are
 limitations
 to











 study  evaluated
 an alternative
 junior
 high  school
 program









 asked  were
 satisfactoiy
answered
 by  the  result
 of  the
 findings.
 Not





















 to  that














about  the  utility
































































































































































































































 for  each
other,
It  is also
 important




 of  the
 public  or  alternative
school




 Many  social
 workers




 aged  children.
 In  order











 to  be
 aware







































 to  the








 to offer  more
 than
 "face  validity"













 much  larger  scale
 to
 see if  the
findings

























 or  leaving)









 of  study



























 such  a
program
 had on  their
 current
 life  situation.















 As  a result
 of  this  study,
 recommendations
 can be














 can  be
 made
 as a result
 of  the
 information
 acquired
 in  this
study,
 both  for

























 study  based  on
its limitations,
 the  recommendations



























 to  the  lives








 but  as with  all
 programs,
improvements


























 the  opportunities
 for
 out  of

























 the  success





















 only  assessed
 as to  the  change
in  their
 self-esteem.
 One  recommendation




 to  ask  the
consumers
 of












 as well  as what  does















 for  the
 students
 enrolled.




 this  issue,
 and
based
 on  this
 study  it
 is of  importance











 the  real
 need
 is not
 for  alternative
 educational
 systems,
 but  rather
 for  one
comprehensive
 system













 to  providing
 social
 workers,
 or  other
support
 professionals,











 doing  so, children
 could































 in all settings
 that  work
 with
 junior

















 this  study
 suggests
 that


















 stay  in
 school.
57
In  lieu  of  these  findings
 and the
 limitations










 to  fill  in
 some
 of  the  evaluation
 gaps







 larger  scale  and
















 has a strong
 program
 that  may
 be made  even
stronger





 of  courses
 and  instructors
 to chose
from,  by  providing
 transportation,
 and by  limiting







 does  not  address
 cultural
 diversity,





 the  importance
 of  and
 desire










 Also,  because
 of  the
wealth
 of  information











 would  do well
 to incorporate


















































 Short  of
 these  changes,
 public
58
educational  systems  should  at least  consider  developing  a strong  support  staff  of  social
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PYC  ALTERNATIVE  HIGH  SCEtOOL
INTAKE  MATH  TEST
Yultiplication  and  Division.
706
x8
(A)  608  (C)  5648  (E)  none
of  these











(A  ) 4 91  ( C ) 10  , 7 6 4
(B)  2340  (D)  14,976
(E)  none
of  these

































































































.15 5 ( A ) 0.  2 3 4 4 ( c ) 2 3.  4 4
(B)  0.2346  (D)  2146
(E)  234.4C1
Word  Problems.
14.  Trri  '.verie  botvling  and  played  three  games.  His  scrires
'.i":! r  e ' 2 4 I  2 ':' 8 (  a nd  7 (" - ':?!la  '.  '%'3 S F115 a.j)!.'  -' l  :'. g aVQ  r  ag  e '.
( A ) 2 [)1  ( C ) 12  4 ( E ) 2 0 8
(B)  402  (D)  in!4
15.  {aihat  is  the  area  of  this  square?
( A ) 2 8 sq.  cm
(B)  21  sq.  cm
(C)  20  sq.  cm
(D)  49  sq.  cm
14
7 cr'i
(E)  14  sq.  cm
16.  Kim  bought  a bracelet  for  52.49.  She  gave  the  clerk
a  !'5  bill.  How much  change  should  she  receive?
( A ) 5 2.  51  ( C ) 5 4.  51  ( E ) 5 0 . 51
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rhe  following  is a newspaper  advertisement.  Use  it to do Numbers  9 through  15.
Does  your  aog roll  over  when  you say "Sit"?  Does  your  cat  run  away
when  you call  "Here.  kitty".  Have  you  looked  in pet  magazines  but
found  no heip in teaching  your  pet  good  manners?  Try  the exciting  new
animal-training  magazine.  P'trr-iect  Pets.
"Purr-iect  Pets ofers a wealth of irfformation."  says local dog trainer
Ted  Wax.  Every  issue  of  the magazine  has full-page  color  photographs
ana  valuable  tips  from  professional  animal  trainers.  Look  for  it today  at
your  neighborhood  store!
9  The  purpose  of  this  advertisement  is to
encourage  people  to
S  work  at a store
B  buy  a new  magazine
C take  color  photographs
D  teach  their  pets  manners
10  The  words  "found  no help"  are used  to make
the  reader  think  that
F  some  pets  cannot  be trained
G  there  are not  enough  workers  at the  store
H  there  are no magazines  about  pets
J  other  magazines  have  not  been  useful
11  From  the  advertisement,  it would  be correct
to conclude  that  the  magazine  helps  people  to
ji  train  their  animals
B  become  wealthy
C become  professional  trainers
D  write  better  articles
12  The  words  "wealth  of  information'  are used
to show  that  '
F  animals  should  be educated
G  the  pet  owners  will  save money
H  knowledge  is expensive
J  the  magazine  contains  much  good  advice
13  You  can buy  this  magazine  at
A  an animal  hospital
B  the  training  school
C  the home  of  Ted  Max
D  a neighborhood  store
14  Why  does the  advertisement  repeat  what  Ted
Ma.t  said? '
F  to make  more  money  for  animal  owners
G  to show  that  an expert  likes  the magazine
H  to show  that  Ted  Max  is a good
photographer
J  to make  more  frienai  for  Ted  Max
15  Which  of the following  is a fact mentioned in
the  advertisement?
A Purr-fect  Pets is exciting to read.
B Purr-fect  Pets gives valuable tips.
C Purr-fect  Pets has color photographs.
D Purr-fect  Pets offers a wealth of
information.
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Please  detach  the  bottom  of  this  form  rehirning  it  in  the  enclosed  self-addressed,  stamped
envelope.  Retain  the  top  part  for  your  records.
STATEMENT  OF  CONSENT:
We  have  read  the  above  information.  We  have  asked  questions  and  have  received  answers.  We  consent
to participate  in  the study.
Signature  of  parent/guardian Date
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